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Abstract

Introduction: Children, teenagers and young men are increasingly experiencing their well-being 
related to the internet and the new digital technologies. The objective of this study is to describe 
the presence of Cyberbullying, Sexting and Grooming in students in Chile according to gender and 
type of school management or administrative dependency. Subjects and Method: Exploratory and 
descriptive study. The sample design was non-probabilistic by quotas in 60 transactional establish-
ments. The sample was weighted considering the age range and gender according to national data. 
The Digital Literacy Questionnaire “Divergente-SerDigital” (2010) was applied to a sample of 12,926 
students, aged 5 to 18 years. 4,790 men and 8,136 women. Average age 13.17 years. Frequencies 
were analyzed and the Chi-squared contrast statistic was used to determine statistically significant 
differences. Results: The item Total Grooming (cheating) is presented as the main risk, 12.6% in 
municipal dependent schools (MDS), 8.2% in subsidized private schools (SPS), and 8.4% in private 
schools (PS). When considering gender, Grooming is observed mainly in Men, 20.4% in MDS, 19.9% 
in SPS and, 16.9% in PS. It is noteworthy that Women perform less Cyberbullying (active) according 
to school administration with 4.2% in MDS, 2.4% in SPS and, 2.6% in PS, with statistically significant 
differences (p ≤ 0.05) in relation to Men. It also highlights the indicator Sexting (send) in Men, higher 
in PS with 10.6%. Conclusion: Grooming, Cyberbullying and Sexting risks are presented in the three 
types of administration with specific characteristics. These data can be a guide to work in promotion 
and prevention as well as in the schematization of cases according to type of school administration.
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Introduction

At the global level, an emerging socio-technological 
scenario called the ‘digital revolution’ is being expe-
rienced, reorganizing several dimensions in human, 
social, industrial and political terms. The ‘digital re-
volution’ is a construct that is understood as the in-
fluence, the growing, everyday use of the Internet and 
high-speed digital systems1, the massive use of social 
networks2,3, the social diffusion of information tech-
nologies4,5, groups of computerized children6, among 
other phenomena. This leads different authors and 
political organizations7-9 to point out that humankind 
faces profound changes in various dimensions. Socio-
historical and technological changes known as the ‘di-
gital revolution’. 

This is the context in which children, adolescents, 
and young people experience their biopsychosocial 
well-being and health increasingly related to the In-
ternet and the new digital technologies10,11. For this 
reason, health and education in the promotion of 
biopsychosocial well-being and quality of life12 should 
consider this dimension of social interaction.

The digital age presents risks and opportunities 
that can be observed, studied and addressed. Among 
the risks are scenarios such as: a) harassment or aggres-
sion between adults on the Internet or cyberbullying13, 
b) harassment or aggression between minors or peers 
on the Internet or cyberbullying14, c) dissemination 
of sexual intimacy or sexting15, e) aggressions against 
teachers or former teachers on social networks16, and 
f) online deception of minors by adults or grooming17, 
complex challenges, to name a few. It should also be 
considered that the risks in the digital world can be re-
lated and enhanced, as in the case of ‘revenge porn’, 
where sexting and cyberbullying are presented and en-
hanced15.

Out of the risks researched on the Internet, cyber-
bullying has the largest number of studies and publi-
cations14 with the greatest conceptual development, 
models, and studies. In the development of the cyber-
bullying area, there are different conceptual and ope-
rational definitions, type of variable measured or time 
of occurrence observed11, that is to say, there is not 
yet a unified knowledge area in this field. The terms 
cyberbullying, grooming, and sexting, as well as their 
definition, are under construction. They are concepts 
approached from different paradigmatic perspectives. 
Out of the three concepts, grooming is the only one 
criminalized in Chile (Law 20,526).

As global research indicate, the prevalence of cy-
berbullying among young people varies between 10% 
and 53%, depending on the definition of cyberbullying 
and the studied age group. In the USA, approximately 
30% of secondary school students report some expe-

rience of cyberbullying and in the UK, 20% of children 
between the ages of seven and eleven report having 
experienced cyberbullying18. In this global context, it 
stands out the low percentage reported by the National 
Survey on Prevention, Aggression, and Harassment in 
Schools, SIMCE at 8th grade, carried out by the Minis-
try of Education of Chile in 2011, which shows that 
abuse through the electronic media corresponds to 
5%19. 

At the global level and in capitalist or free market 
systems, in particular, the economic, social and cul-
tural inequality is a constant. In the European Union, 
for example, the social gap is widening. In Spain, the 
children of blue-collar workers tend to remain blue-
collar workers. Only 27% of them attend high school20. 
Something similar is observed in the south of the 
world. Chile is one of the most unequal economies in 
the world21. As in other dimensions and attributes, in-
equality is observed and projected in the digital divi-
de1. The gap in access to new technologies is between 
‘information-rich and information-poor regions and 
countries’4, between groups of different socioecono-
mic status (SES), and types of social education22. Aga-
inst the general trend, the gap according to SES or type 
of school administration is not observed in a cyberbu-
llying survey carried out in 2014, where 11.4% repor-
ted having been a victim of some type of cyberbullying 
and 12.5% was in Santiago. Also, there were no signi-
ficant differences in the victims according to gender, 
grade, and type of school in Santiago, Chile31.

In this context, the objective is to identify the 
presence of grooming, cyberbullying, and sexting in 
primary and secondary school students in Chile at a 
national level by type of school administration and 
gender.

It is important to manage base data and avoid re-
producing the approach from ‘black veils’ or patholo-
gy as a focus. The comprehensive biopsychosocial and 
psychoeducational health model is a plausible alterna-
tive where prevention and promotion work in an inte-
grated way with intervention28. In this sense, positive 
psychology can be useful in the promotion, preven-
tion, and intervention, where higher levels of informa-
tion, well-being, and satisfaction29 are promoted from 
work and specific information. 

Patients and Method

Research with a quantitative, exploratory and des-
criptive methodological framework. The type of sam-
pling was non-probabilistic by quotas. The sample was 
weighted with representation in the different quotas, 
which were segmented according to three variables: 
type of school administration (type of school), age 
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range (5 to 18 years) and gender. 4,790 men and 8,136 
women, with an average age of 13.17 years. In muni-
cipal dependent schools (MDS), 755 women and 613 
men (1,368 students), in subsidized private schools 
(SPS), 6,057 women and 2,838 men (8,895 students), 
and in private schools (PS), 1,324 women and 1,339 
men (2,663 students) participated in 60 educational 
establishments nationwide. Table 1 shows the sample 
made up of 12,926 primary and secondary school stu-
dents in Chile by type of school administration. 

The selection of the participating schools was ba-
sed on the national quotas according to the three types 
of schools in the center, south and north areas of the 
country, considering meeting the quotas for primary 
and secondary education according to gender and age. 

Because the age groups were unequally represented 
in the sample, they were weighted in order to give them 
back their respective weight in the studied population. 
Table 2 shows the expansion factors of the quotas esta-
blished according to age range and gender.

The sample was calculated with 95% of confidence 
and 1% of sampling error. It was assumed 95% confi-
dence, which corresponds to a Z value of 1.96. 

The data collection at the national level was carried 
out in a single moment, May and June 2010. 

Instrument
It was used the online Digital Literacy Question-

naire ‘Divergente-SerDigital 2010’3, a battery of ins-
truments (dimensions) that work independently or 
together, addressing related topics in a coherent way 
in seven dimensions and 56 components (41 compo-
nents with statistical evidence) in the questionnaire 
for children aged five to nine. Dimension 1: Use and 
possession of digital technology. Dimension 2: Use and 
possession of video games and digital music. Dimen-
sion 3: Social networking risk and care of personal in-
formation. Dimension 4: Handling of codes in a digital 
context and online relationships. Dimension 5: Use of 
social networks and platform preferences. Dimension 
6: Self-efficacy in digital and traditional media and par-
ticipation. Dimension 7: Preferred learning style and 
subject. The instrument has ten dimensions and 131 
components for adolescents aged 10 to 14 years; 12 di-
mensions and 139 components for young people aged 
15 to 29 years; 12 dimensions and 139 components 
for adults (aged 30 to 49 years) and over 50 years old. 
The psychometric characteristics of the instrument are 
observed in two moments. I) Validity of sample con-
tent. In this context, a group of five experts in the area 
and 167 people in pilot testing were asked to evalua-
te the reagents, indicating if: a) they were suitable for 
the measured variable, b) they were suitable for the 
studied population, and c) the language was suitable 
for the studied population. Based on this analysis, the 
items that did not meet these criteria were deleted. II) 
The second psychometric analysis performed was the 
reliability index based on the calculation of internal 
consistency using Cronbach’s alpha. The Digital Li-
teracy Questionnaire ‘Divergent-SerDigital’ presents 
a general internal consistency coefficient Cronbach 
alpha of .848, presenting evidence of acceptable level 
of reliability. 

This research used Dimension 3 ‘Social network 

Tabla 1. Table of frequency of the sample according to educational level and type of School management or administrative 
dependency

School management or administrative dependency

Municipal Dependent 
Schools CM

With subsidized private 
CPS

Private Schools
CPP

Total

Educational level

Primary education 1063 4111 1614   6788

Secondary education    302 4779 1046   6127

Total in relation to Educational Level 1365 8890 2660 12915

Total only type of Establishment 1368 8895 2663 12926

Total sample: 12.926 students in Chile based on the type of  school management or administrative dependency.

Table 2. Factors of expansion of the sample in children,  
adolescents and young people

  Men Women

Children (5 to 9 years old) 1.11 0.74

Adolescents (10 to 14 years old) 0.35 0.18

Young people (15 to 18 years old) 1.00 0.62

Factors of expansion of the sample weighted in children, adolescents 
and young people.
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risk and care of personal information’, specifically 
six items. Cyberbullying items: 1. (In the last year) 
‘Have you received threats or discrimination through 
the Internet or cell phone?’ 2. ‘Have you made threats 
or discriminated against on the internet or cell phone?’.  
Grooming items: 3. (In the last year) ‘Has any adult 
contact ever cheated on you through social networks or 
cell phones with his or her identity?’ 4. (In the last year) 
‘Has an adult on the Internet or cell phone pressured you 
to get private information?’.  Sexting items: 5. (In the 
last year) ‘Have you shared pictures or videos of you in 
underwear or nudes through your cell phone or Internet?’  
6. (In the last year) ‘Have you received on your cell pho-
ne or Internet pictures or videos in underwear or nudes?’ 

The access, registration, and verification were 
made from the educational institution, with the people 
in charge of implementing the process. The research 
process has the ethics committee approval letter, in-
formed consent of the parents and informed consent 
of the participating students. Four fundamental ethical 
problems in research were actively avoided. 1. ‘Hide 
the nature of the investigation from the participants’ 
2. ‘To expose participants to acts that could harm or 
diminish their self-esteem’. 3. ‘To invade the privacy of 
the participants’ and 4. ‘To deprive the participants of 
the benefits’30. 

Statistics
For the statistical analysis of the data, the Chi-squa-

re contrast test was used to determine the significant 
differences between the groups. At the operational le-
vel, the letters a and b, which appear in the tables as 
a subscript, indicate the presence (p < 0.05) with di-
fferent letters or the absence of a significant difference 

with the same letter (p > 0.05) when comparing the 
profiles according to the type of school dependency. 

Results

Risks on the Internet are presented with specific 
characteristics in the different groups of the popula-
tion according to the type of school administration and 
gender. In the general table, by type of school adminis-
tration, table 3 shows that grooming is the highest risk 
indicator, in the item ‘(In the last year) Has any adult 
contact ever cheated on you through social networks or 
cell phones with his or her identity?’, in MDS (12.6%), 
with statistically significant differences (p < 0.05) with 
the SPS (8.2%) and the PS (8.4%), which do not pre-
sent significant differences between them (p  >  0.05). 
The grooming indicator ‘(In the last year) Has an adult 
on the Internet or cell phone pressured you to get priva-
te information?’ also shows higher percentages in the 
profiles of MDS students (6.3%) with statistically sig-
nificant differences (p < 0.05) with PS (4.1%) and no 
significant difference with SPS (5.0%).

The cyberbullying indicator ‘(In the last year) Have 
you received threats or discrimination through the Inter-
net or cell phone?’ is present in 7.7.% of the MDS pro-
files with no statistically significant difference with the 
SPS profiles (7.0%) and with a statistically significant 
difference when compared to PS (5.4%). In the active 
indicator of cyberbullying ‘(In the last year) Have you 
made threats or discriminated against on the Internet or 
cell phone?’, it is transversal. There are no significant 
differences in the profiles of MDS (6.4%), PS (6.2%) 
and SPS (5.5%). 

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al

Table 3. Grooming, Cyberbullying and Sexting according of  school management or administrative dependency

School management or 
administrative dependency

CM CPS CPP

Has any contact ever cheated on you through social networks or cell phones with his or her identity? 12.6%a 8.2%b 8.4%b

Has an contact on the Internet or cell phone pressured you to get private information? 6.3%a 5.0%a.b 4.1%b

Total / Sum Grooming 18.9% 13.2% 12.5%

Have you received threats or discrimination through the Internet or cell phone? 7.7%a 7%a 5.4%b

Have you made threats or discriminated against on the internet or cell phone 6.4%a 5.5%a 6.2%a

Total / Sum Ciberbullying 14.1% 12.5% 11.6%

Have you shared pictures or videos of you in underwear or nudes through your cell phone or Internet? 5.0%a.b 4.1%a 6.1%b

Have you received on your cell phone or Internet pictures or videos in underwear or nudes? 7.7%a 5.1%b 5.8%a.b

Total / Sum Sexting 12.7% 9.2% 11.9%

The letters a and b that appear in the tables as a subscript indicate the presence (p < 0.05) or no presence (p > 0.05) of significant difference 
in the multiple comparisons between the profiles. Equal letters = (p > 0.05) / No Statistically Significant difference. Different letters = (p < 0.05) 
Statistically significant difference.
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The sexting indicator (active) ‘(In the last year) 
Have you shared pictures or videos of you in underwear 
or nudes through your cell phone or Internet?’ stands 
out because it presents a particular trend. The highest 
percentage is in PS students (6.1%), with a statisti-
cally significant difference with SPS students (4.1%). 
The MDS profiles (5.0%) do not present a statistically 
significant difference with the other two groups. The 
sexting indicator (receive) ‘(In the last year) Have you 
received on your cell phone or Internet pictures or videos 
in underwear or nudes?’ shows a trend with a higher 
percentage in the MDS profiles (7.7%), followed by 
the PS (5.8%) without presenting statistically signifi-
cant differences between them. A smaller percentage is 
observed in the SPS (5.1%) with statistically significant 
differences with the MDS.

In relation to the sum or total of the percentages, 
the presence of grooming appears as the main risk in 
the three types of schools. In students of MDS (18.9%), 
SPS (13.2%) and PS (12.5%).

In relation to the type of school and gender, Table 
4 shows the risk of grooming with a higher presence in 
men of SPS 19.9% and PS 16.9%. In municipal depen-
dent schools, shared risk is 20.4% for men and 17.7% 
for women.

Cyberbullying indicators show statistically signi-
ficant differences in almost all the comparison points 
according to type of school and gender.  The Cyber-

bullying indicator (active) (In the last year) Have you 
made threats or discriminated against on the Internet 
or cell phone?’shows higher percentages in men, in the 
three types of school administration, with statistically 
significant differences (p<0.05) with 9.0% in men of 
MDS, 11.9% in men of SPS, and 9.6% in men of PS. 
As a complementary result, women do less cyberbu-
llying than men. Cyberbullying (active) in women is 
observed in 4.2% in MDS, 2.4% in SPS, and 2.6% in 
PS, with statistically significant differences in relation 
to the percentages of men in each type of school ad-
ministration. 

In the Cyberbullying indicator (passive) ‘(In the 
last year) Have you received threats or discrimination 
through the Internet or cell phone?’, there are no statis-
tical differences in the profiles according to gender in 
the MDS, with 7.4% in women and 8.2% in men. The 
statistical differences are observed when comparing 
SPS, with 5.2% for women and 10.8% for men; and for 
PS, 4.4% for women and 6.4% for men. Total cyberbu-
llying is higher in men.

The sexting indicators show higher percentages 
in men with statistically significant differences in re-
lation to women. The sexting indicator (active) ‘(In 
the last year) Have you shared pictures or videos of you 
in underwear or nudes through your cell phone or In-
ternet?’ stands out the percentage of men in PS with 
10.6% in relation to women with 1.6%. There is also 

Table 4. Grooming, cyberbullying and Sexting according of sex and school management or administrative dependency

School management or administrative dependency

CM CPS CPP

Women Men Women Men Women Men

Has any contact ever cheated on you through social networks or 
cell phones with his or her identity?

11.7%a 13.7%a 6.4%a 11.9%b 5.3%a 11.4%b

Has an contact on the Internet or cell phone pressured you to 
get private information?

6.0%a 6.7%a 3.6%a 8.0%b 2.6%a 5.5%b

Total / Sum Grooming 17.7% 20.4% 10% 19.9% 7.9% 16.9%

Have you received threats or discrimination through the Internet 
or cell phone?

7.4%a 8.2%a 5.2%a 10.8%b 4.4%a 6.4%b

Have you made threats or discriminated against on the internet 
or cell phone

4.2%a 9.0%b 2.4%a 11.9%b 2.6%a 9.6%b

Total / Sum Ciberbullying 11.6% 17.2% 7.6% 22.7% 7.0% 16%

Have you shared pictures or videos of you in underwear or 
nudes through your cell phone or Internet?

3.3%a 7.0%b 2.8%a 6.7%b 1.6%a 10.6%b

Have you received on your cell phone or Internet pictures or 
videos in underwear or nudes?

4.9%a 11.3%b 2.9%a 9.6%b 2.4%a 9.2%b

Total / Sum Sexting 8.2% 18.3% 5.7% 16.3% 4.0% 19.8%

a and b determine significant differences between groups (p < 0.05). Equal letters = (p > 0.05) / No Statistically Significant difference. Different 
letters = (p < 0.05) Statistically significant difference.

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al
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a significant gap in the MDS profiles by gender (wo-
men 2.8% and men 6.7%) and SPS (women 2.8% and 
men 6.7%). The sexting indicator (receive) ‘(In the last 
year) Have you received on your cell phone or Internet 
pictures or videos in underwear or nudes?’ shows higher 
percentages in men, with a higher presence in MDS of 
11.3%, followed by SPS with 9.6% and PS with 9.2%. 
These differences show statistical differences in rela-
tion to women in the three types of school. This trend 
is maintained in the total sexting data with 8.2% in wo-
men and 18.3% in men of MDS; 5.7% in women and 
16.3% in men of SPS and 4.0% in women and 19.8% 
in men of PS.

Discussion

The objective is to identify and describe the per-
centages of cyberbullying, grooming, and sexting in 
primary and secondary school students in Chile by 
type of school administration and gender. This pur-
pose appears facing the lack of information, guidan-
ce data, and unified views (operationalization) on the 
definitions of the main risks on the Internet. This lack 
is also observed in the temporal measure used for its 
measurement and methodologies in the investigations 
or in the measured behavior. For this reason is possible 
to observe that the prevalence of cyberbullying varies 
between 5% and 34%, depending on the studies11. In 
Chile, we have cyberbullying data from 5%20, with no 
differences between types of school administration31, 
others that indicate 10.6% of aggression through the 
Internet23 or with a greater presence in men (22.7%), 
with a significant difference, as in this research.

Cyberbullying has specific characteristics and 
knowing this allows the work of promotion and pre-
vention along with the intervention focused on risks 
and cases. The difference between men and women 
opens the possibility of positive campaigns to reinfor-
ce the high points in women, who made less cyberbu-
llying (active) than men, with 2.4% in SPS, 2.6% in PS, 
and 4.2% in MDS.  

Elements such as these and the interest of health 
professionals and pediatricians in receiving informa-
tion from social networks5 can be a scenario of inte-
raction and communication for promotion and pre-
vention in education and health from the active agents. 
One way is to use the fragmentation that technology 
allows6 according to topics (videos, Gifs, infographics, 
among others) according to risks and specific data on 
prevention and promotion in education and health.

According to the data obtained, the highest percen-
tage of children, adolescents and young people, over 
80%, do not report having experienced deception on 
the Internet (grooming), aggression on the Internet 

(cyberbullying) or exposed sexuality (sexting) in the 
last year.  Among the three risks assessed in 12,926 pri-
mary and secondary school students, grooming (de-
ception, false identities, and pressure) is the one that 
has the highest total percentage in the three types of 
school. The traditional gap or inequality is consistent 
in the profiles in relation to the statistically significant 
differences in total grooming in men. It is a higher risk 
in men where total grooming is 20.4% in MDS, 19.9% 
in SPS and 16.9% in PS. In the investigations in gene-
ral, data point in this direction. A research with a pre-
teens sample aged 10 to 12 identified that 27.9% of the 
participants reported having been victims of cyberbu-
llying at least once a week during the last six months10. 
In Peru, the level of cyberbullying among students was 
27.7%. In this country, there have also been publica-
tions on bullying in schools in areas where there was 
terrorism, with a prevalence rate close to 50%24. In this 
phenomenon, there is a margin of black figure. For 
each case reported, there may be three cases that are 
not reported to parents or classmates14.

From prevention, promotion, and cases, the person 
has an active role, where he or she participates and in-
fluences, along with other variables, in his or her well-
being and integral health. People are active agents and 
competent people arrange diverse resources, personal 
and environmental, to achieve an objective in a parti-
cular socio-historical context25. The actions of people 
are protective or risk factors in well-being and quality 
of life, as is the case with social skills, skills for the good 
life and the empowerment of virtuous circle26. For this 
reason, the analysis must be made from a social and 
contextual perspective27 considering people and their 
social environment.

Beyond the data, the description of grooming, cy-
berbullying, and sexting by type of school and gender 
makes it possible to focus on prevention in the different 
establishments. An educational process may be more 
relevant to PS students addressing sexting risk speci-
fically, for example, in men. When a talk on preven-
tion is given at MDS, it may be pertinent to address the 
risk of cyberbullying or grooming in men and women. 
Although the risks are present in the different groups, 
there are particular elements that make it possible to 
focus the work of prevention or applied to cases.

A major difficulty faced by health, education and 
parenting professionals and workers is that the con-
cepts of grooming, cyberbullying, and sexting are not 
present in the reporting systems of the Superintenden-
cy of Education in Chile (2013 to 2017), in government 
investigations or in the Digital Agenda 2017. These 
concepts are not present in the Safe School program of 
the Ministry of Education of Chile or in general, they 
are not present in the School Coexistence programs of 
the Schools or PEI. Its absence is also seen in the Digi-

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al
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tal Agenda of Chile 2013-2020. These concepts are also 
not usually present as points in the anamnesis of the 
workers in the area.

This article seeks to make this often invisible reality 
visible, or somewhat confusing at other times. 

In the results and in this article, the limitations of 
the quantitative estimate used should be considered, 
such as the limitation of the use of online questionnai-
res in emerging and complex topics. Although it allows 
an approach, it opens the challenge of future research 
that can qualitatively identify the risk and protective 
factors and behaviors associated with the indicators of 
grooming, cyberbullying, and sexting, such as identi-
fying characteristics by specific stage of growth or geo-
graphic area, with relevant information that can guide 
prevention and promotion programs in health, educa-
tion and parenting at the national level. The challenge 
of the specific work in relation to men and the risks on 
the Internet in certain indicators in the different types 
of schools according to the type of school administra-
tion is presented.

Knowledge and information promote freedom and 
life. Ignorance or unawareness can kill or make you 
sick. This article seeks to contribute to the direction of 
information in some of the new phenomena experien-
ced by children, adolescents and young people in the 
digital age.

Ethical responsibilities

Human Beings and animals protection: Disclosure 
the authors state that the procedures were followed ac-

cording to the Declaration of Helsinki and the World 
Medical Association regarding human experimenta-
tion developed for the medical community.

Data confidentiality: The authors state that they have 
followed the protocols of their Center and Local regu-
lations on the publication of patient data.

Rights to privacy and informed consent: The authors 
have obtained the informed consent of the patients 
and/or subjects referred to in the article. This docu-
ment is in the possession of the correspondence author.

Financial disclosure

Research project of the Doctorate program in Psycho-
logy and Education of the University of Granada.

Conflicts of Interest

Authors declare no conflict of interest regarding the 
present study.

Aknowledgments

To the collaborators and more than 18.000 partici-
pants of the “Radiography of Chile Digital (2010). 
Special thanks to the methodologist Ps. Nicolás Mu-
ñoz Vera for his continuous and constant support in 
research methodology.

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al

References

1.	 Unión Europea. La Estrategia Europa 
2020: Una estrategia para un crecimiento 
inteligente, sostenible e integrador. 
Luxemburgo: UE. 2010. [Consultado el 
7 de noviembre de 2016]. Disponible en 
http://eur-lex.europa.eu/legal-content/ES/
TXT/?uri=LEGISSUM%3Aem0028 

2.	 De Rivera J. ¿Revolución Facebook?  
Rev. Teknokultura. 2011;1(8): 125-8.  
[Consultado el 7 de noviembre de 
2016]. Disponible en http://revistas.
ucm.es/index.php/TEKN/article/
view/48020/44896

3.	 Arias M. Radiografía del Chile Digital 2.0 
en el Bicentenario: Uso de redes sociales, 
videojuegos y música digital. 2010. 
Versión libro digital. Santiago de Chile: 
Editorial Divergente.

4.	 Echeverría J. Apropiación social de 
las tecnologías de la información y la 

comunicación. Rev. CTS. 2008;10 (4):171-
82. [Consultado el 7 de noviembre de 
2016]. Disponible en http://www.redalyc.
org/articulo.oa?id=92441011

5.	 Melamuda A, Oteroa P. Facebook y 
Twitter ¿están ya en el consultorio de 
los pediatras? Encuesta sobre el uso de 
las redes sociales. Arch. argent. pediatr. 
2011;5; (109): 437-44. [Consultado el 7 de 
noviembre de 2016] http://ref.scielo.org/
t6stv8

6.	 Ferreiro E. Alfabetización digital ¿De qué 
estamos hablando? Educ. Pesqui. 2011;2; 
(37):423-38. [Consultado el 7 de 
noviembre de 2016]. Disponible en  
http://ref.scielo.org/z8rtqg

7.	 UNESCO. Report by the executive 
board on its own activities is 2000-2001. 
Including its methods of work. The 
provisional agenda. 2001. París. Francia.

8.	 CEPAL, Jordan, Galperin y Peres,  
W. - coords. Acelerando la revolución 

digital: banda ancha para América Latina 
y el Caribe. 2010. Santiago de Chile: 
Naciones Unidas.

9.	 Unión Europea. Sobre una nueva Agenda 
Digital para Europa: 2015. Comisión de 
Industria, Investigación y Energía. 2010. 
UE.

10.	 Navarro R, Yubero S. Impacto de la 
ansiedad social, las habilidades sociales y 
la cibervictimización en la comunicación 
online. Escritos de Psicología. 
2012;3;(5):4-15. [Consultado el 7 de 
noviembre de 2016]. Disponible en http://
ref.scielo.org/23c8br

11.	 Buelga S, Cava M, Musitu G. Validación 
de la Escala de Victimización entre 
Adolescentes a través del teléfono móvil 
y de internet. Rev Panam Salud Pública. 
2012;1(32):36-42. [Consultado el 7 de 
noviembre de 2016]. Disponible en  
https://www.uv.es/~lisis/mjesus/pan-
americ12.pdf



359

Original article

12.	 Seligman M, Csikszentmihalyi M. 
Positive Psychology. An Introduction. 
American Psychologist. 2000;1(55):5-14. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en http://psycnet.apa.org/
record/2000-13324-001

13.	 Di Lorenzo M. Nuevas formas de 
violencia entre pares: del bullying al 
cyberbullyin. Rev Méd Urug. 2012;28(1): 
48-53. [Consultado el 7 de noviembre de 
2016]. Disponible en  http://www.scielo.
edu.uy/pdf/rmu/v28n1/v28n1a07.pdf

14.	 Cabra F, Marciales G. Comunicación 
electrónica y cyberbuulying: temas 
emergentes para la investigación e 
intervención socioeducativa. Psicología 
desde el Caribe. 2012;3(29): 40-62. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en http://www.redalyc.org/
pdf/213/21328599008.pdf

15.	 Willard N. Sexting and Youth: Achieving 
a Rational Response. J Social Sci. 
2010;6(4): 542-62. [Consultado el 7 
de noviembre de 2016]. Disponible 
en https://core.ac.uk/download/
pdf/25816704.pdf

16.	 Valença dos Santos, Tabosa, Soares y 
Araújo. Cyberbullying-agressão digital  
na rede: por quais ‘orkunstâncias’  
andam a amorosidade e o respeito na 
educação? Poíesis Pedagógica. 2011;2(9): 
120-39. [Consultado el 7 de noviembre 
de 2016]. Disponible en  https://
www.revistas.ufg.br/poiesis/article/
viewFile/17305

17.	 Kool R. Prevention by All Means? A Legal 
Comparison of the Criminalization of 
Online Grooming and its Enforcement. 
Utrecht Law Review. 2011;3(7): 46-69. 
[Consultado el 7 de noviembre de 2016]. 
Disponible https://www.utrechtlawreview.
org/articles/abstract/10.18352/ulr.171/

18.	 Chen L, S Ho S, O Lwin M. A 
meta-analysis of factors predicting 
cyberbullying perpetration and 
victimization: From the social cognitive 

and media effects approach. New 
Media & Society. 2016;8(19): 1194-213. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en  http://journals.sagepub.
com/doi/abs/10.1177/1461444816634037

19.	 MINEDUC (2011). Encuesta Nacional 
de Prevención, Agresión y Acoso Escolar 
8º básico. SIMCE 2011. Gobierno de 
Chile. [Consultado el 7 de noviembre 
de 2016]. Disponible en http://portales.
mineduc.cl/usuarios/convivencia_escolar/
File/Septiembre2012/201207301558020_
Encuesta_nacional_prevencion_agresion_
acosoescolar_2011.pdf

20.	 Calero J. Desigualdades tras la educación 
obligatoria: nuevas evidencias. 
Madrid: Fundación Alternativas. 2006. 
Documentos de Trabajo. [Consultado el 
7 de noviembre de 2016]. Disponible en 
http://www.gadeso.org/sesiones/gadeso/
web/14_paginas_opinion/ca_10000194.
pdf

21.	 Contreras D. Explaining wage inequality 
in Chile: Does education really matter? 
Documento de Trabajo Nº 159. 1999. 
Marzo. Departamento de Economía, 
Universidad de Chile.

22.	 Martínez P, Bermúdez M. La brecha 
digital: una nueva línea de ruptura para la 
Educación Social. RES. 2012;14(1): 1-9. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en http://www.eduso.net/res/
pdf/14/brecha_res_14.pdf

23.	 Ministerio del Interior Chile (2009). 
III Encuesta nacional de violencia en 
ámbito escolar. Seguridad Pública. 
Gobierno de Chile. [Consultado el 7 de 
noviembre de 2016]. Disponible en http://
www.seguridadpublica.gov.cl/filesapp/
presentacion_violencia_escolar_2009_
web.pdf

24.	 Oliveros M, Amemiya I, Condorimay 
Y, Oliveros R, Barrientos A, Rivas 
B. Ciberbullying: Nueva tecnología 
electrónica al servicio del acoso escolar 
en alumnos de dos distritos de Lima, 

Perú. An Fac Med. 2012;73(1):13-8. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en http://www.redalyc.org/
articulo.oa?id=37923266003

25.	 Ormeño E, Schink H. Educación Técnica 
y Profesional: Hacia un concepto de 
formación de personas competentes. 
Revista Intramuros. Publicación de la 
Universidad Metropolitana de Ciencias  
de la Educación UMCE. 2006;17: 33-8.

26.	 Costa M, López E. La perspectiva de 
la potenciación en la intervención 
psicológica. En Psicología positiva 
aplicada. Vázquez C. y Hervás G. (Eds). 
2009. Biblioteca de psicología: Editorial 
Desclée de Brouwer S.A. Sevilla. España.

27.	 Bandura A, Barbaranelli c, Vittorio G, 
Pastorelli C. Multifaceted Impact of Self-
Efficacy Beliefs on Academic Functioning. 
Child Development. 1996;3(67):1206-22. 
[Consultado el 7 de noviembre de 2016]. 
Disponible en  http://onlinelibrary.wiley.
com/doi/10.1111/j.1467-8624.1996.
tb01791.x/full

28.	 Vázquez C, Hervás G. Salud positiva: 
del síntoma al bienestar. En Vázquez C. 
y Hervás G. (Eds.). Psicología positiva 
aplicada. (Pp. 17-40). 2009. Biblioteca de 
psicología: Editorial Desclée de Brouwer 
S.A. Sevilla. España.

29.	 Park N, Peterson C, Sun K. La psicología 
positiva: Investigación y aplicaciones. Ter 
Psicol. 2013;1(31):11-9. [Consultado el 
7 de noviembre de 2016]. Disponible en 
http://ref.scielo.org/ktndys

30.	 Buendía L, Berrocal L. La ética de la 
investigación educativa. Universidad de 
Granada. 2001. Recursos Educativos.

31.	 Varela J, Pérez C, Schwaderer H,  
Astudillo J, Lecannelier F. Caracterización 
del ciberbullying en el gran Santiago de 
Chile, en el año 2010. Revista Psicol. Esc. 
Educ. 2014; 2 (18):347-54. [Consultado el 
7 de noviembre de 2016]. Disponible en  
http://www.scielo.br/pdf/pee/v18n2/1413-
8557-pee-18-02-0347.pdf

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al



360

Original article

Grooming, Ciberbullying and Sexting - M. Arias Cerón et al


